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LEADERSHIP – A POINT OF DEPARTURE 

http://www.africaleadershipstudy.org/  



BACKGROUND: 

• Tyndale House Foundation, Grand Rapids, MI 

• 2008 - initial interview process with over 30 African Christian leaders 

of churches, theological institutions and parachurch organizations. 

• The January 2009 report: “Realities that Underscore the Need for an 

Africa Leadership Study: Based on Interviews with Thirty African 

Christian Leaders”. 

• The research itself in two major phases: 

 a) questionnaire research (2012 to 2013)  

 b) interview research carried (2013 and 2015) 



WHERE? 

• Lusophone Africa (Angola) 

• Francophone Africa (Central African Republic) 

• Anglophone Africa (Kenya) 

• Selected based on  

 a) three particular streams of colonial history throughout the 

 continent 

 b) strengths and research connections of our ALS team. 
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FIRST PHASE 

8041 questionnaires completed by African Christians 

• 1783 Angolans 

• 2294 Central African Republic  

• 3964 Kenyans 



WHO WAS ASKED? 

• African Christian adults 

• male and female 

• across educational level 

• across socio-economic group 

• across ethnicity  

• across Christian denominations 



WHAT WAS ASKED? 

93-item questionnair, asking, amongst other things the identification of: 

 

1.  Any one Christian man or woman, outside of his/her family, who has influenced him/her 

     the most and how. 

2. Three pastors that are making an important difference in the local area and why 

    The one of the three that makes the most important difference in the area and why. 

3.  Three lay Christian leaders (such as in education, business, government, 

     medical health care, or communication and media) that make a difference in the area and why. 

     The one that makes the most important difference in the area and why. 

4. Three Christian organizations or initiatives (not churches) are having a strategic impact 

    in your local area or region, why and the field in which it works. 

    The one that has the greatest strategic impact. 

 



PHASE 2 

Individual interviews based on the questionnair data with the 

top 25 pastors, the top 15-20 non-clergy leaders, the top 25 

Africa-led organizatins with strategic impact in EACH of the 

three countries 



RESULTS: PERSON WITH THE MOST 
INFLUENCE ON THE PARTICIPANT 



PASTOR WITH THE MOST INFLUENCE ON THE 
PARTICIPANT 
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WITH REGARD TO NON-CLERGY LEADERS WITH THE MOST 
INFLUENCE 
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SUMMARY OF FINDINGS 

 

• Pastors were identified as the most influential Christian leaders in 

Africa’s growing Christian community.  

• Naturally that means that churches play many key roles in the lives of 

ordinary African believers.  

• At the same time three other key groups were found to be essential to 

leadership in Africa. They are non-clergy leaders, women and 

emerging parachurch organizations. All three of these groups seek to 

develop leaders, five areas were identified as key to developing their 

impact and influence. 



1 

 

1. Their ability and opportunity to work interculturally/ interethnically 

2.  Their ability and access to navigating a world increasingly 

dependent on technology. 

3.  Their opportunity and commitment to taking advantage of mentoring 

relationships. (Echoes of concepts of servant-leadership; power-

sharing and less micro-management). 

4.  The factors that affect their pursuing a mix of formal and non-formal 

education. 

5. Their opportunity and skills in building relational networks at the 

national, regional and global levels. 

 



1 As these skills continue to be developed, there are three areas that are 

receiving varying levels of focus: 

i. ministry to youth,  

ii. integration of faith and politics  

iii. and outreach to Muslims. 

 

• In order to meet these challenges, it is critical that leaders are resourced 

appropriately. These leaders are committed readers and the role of the Bible 

is strongly affirmed. African Christians are reading books and online 

materials. However, there are few Christian African authors equipped and 

empowered to write in the context of faith issues significant in their 

circumstances. This is leading to a lack of contextualized resources for the 

Church. This is most felt in Francophone and Lusophone Africa where there 

are even fewer resources available than in Anglophone Africa. 



THEOLOGICAL TRAINING 

Resources: 

• http://www.ocms.ac.uk/regnum/downloads/Handbook_of_Theological_Education_in

_Africa-Watermarked.pdf  

• http://www.ocms.ac.uk/regnum/downloads/Handbook_of_Theological_Education-

Watermarked.pdf 

 



CHALLENGES TO THEOLOGICAL EDUCATION IN AFRICA AND GLOBA IN THE 21ST 
CENTUTY (WAHL) 

 

A)  The challenge of access: 

• Vast number of church leaders without any theological education. 

• Houston (2009): 80% of African pastors are insufficiently trained.  

• Werner (2009), (African programme on Ecumenical Theological Education 

(ETE) of the WCC), particularly true of  AICs). SA – 50% of church leaders, 

majority without theological education, because mostly in the past not 

recognised as authentic Christian churches (Swanepoel, 2009). 

• Mwesigwa (2009): ethnic biases and discrimination through the religious 

education major obstacle to  proper access to theological education. 

• A huge need to equip part-time ministers and church members in order to 

fulfil individual callings. 

• Werner: this requires new forms of theological education. 

• SA – Association of Christian Religious Practitioners 



1 • Kinsler (2008): nine interrelated dimensions to provide better 

access to theological education in Africa. These are:  

geographical access (Namibia?); economical access; cultural 

access; ecclesiastical access; gender access (Nkhoma Synod); 

race access; class access; different abilities access (DCMA?); 

pedagogical access. 

• Swanepoel (2009): traditional methods of theological education 

are insufficient to equip part-time ministers and focused 

ministries like those operating in the fields of children’s church 

and correctional services - better collaboration, cooperation and 

networking between institutions in Africa in order to address the 

need for theological education. 

NetACT – Kinkuni Seminary „experiment” 
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B) The Challenge of a Lack of Resources 

• Chitando (2009): Major challenge: 

• Training amidst poverty, wars, economic chaos, digital divide and erratic 

electricity (Houston 2009).  

• Gatwa (2009): shortage in proper library facilities and trained support staff. (NIP?) 

• Houston (2009): self-sustainability of theological institutions in Africa is needed. 

• No longer dependent on donors or class fees only. 

Practical examples of entrepreneurial initiatives: 

• building houses and offices on the premises of theological institutions in order to 

generate a rental income (EGST); starting a primary/secondary school (TCNN); 

and farming on their premises (Scott Christian University; RITT?); change costly 

full-time residential-based system of to part-time or off-campus accommodation. 

(Ethiopia – “rainy season students”) 
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• C) Socio-political and socio-economic illness 

• Directly related to the above. 

• Examples: Chitando of the areas where socio-economic change in Africa is 

needed, namely: the HIV and AIDS pandemic (and the resulting number of 

orphans); ethnic conflict and wars; the abuse of children; family malfunction; 

political instability; poverty; and economic chaos.  

• Mwaura (2009): need for properly-trained leaders who are change agents in 

society. 

• Werner (2008): emphasises a competence of leadership which 

“empowers rather than controls the manifold gifts of a given Christian 

community and helps to enable, equip and discern these gifts and 

charismata for the benefit of both the up building [of] the local 

congregation (oikodome) as well as peace and justice for the whole of the 

human community.” 
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D) An Africanised scholarship and curricula 

• Houston (2009): self-theologising of Africa is important. 

• I.e.  theological institutions in Africa need realise their close links to 

the context of their local faith community; institutions that are not 

falling behind on current scholarship but are actively contributing to it 

through books, journals and higher degrees. (Again issue of access 

and cost?) 

• Houston (2009) and Walls (2002): African theological curricula often 

Western in content and mode of delivery (NetACT Curricula 

Development Workshops; even in modes of assessement) 

• Need for accredited curricula and qualifications (ACTEA – costly?; 

differences in governmental requirements – Kenya?) 



1 • Gatwa (2009): theological education must resource the life of the 

people, and in this theological institutions stand accountable to the 

church.  

• Swanepoel (2009): gap between the needs of the people in the church 

and the content taught in theological institutions. 

• Werner (2009): emergence and ongoing growth of 

Charismatic/Pentecostal churches in Africa gives rise to a different 

student population with different needs.  

• Amanze (2009): relevance in an Africanised theology can not only be 

theoretical, it should be action-oriented.  

• Gatwa (2009) calls for competence-based curricula and makes the 

application thereof even more practical by emphasising the need for 

proper mentorship (leadership!) in theological education. 


